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Case Study - Business Foundations 

 

Business Foundations, as a first year common core subject introduces students to how businesses 
operate today in a local, regional and global environment and how they may need to operate into 
the future. 

 
Essential Targeted in this Subject: Global Citizenship  

How does Global Citizenship translate into your context? 

In Business Foundations, we introduce students to how businesses operate. Students will engage 
actively with current business issues, focusing particularly on the impact of external and internal 
environments on businesses and individuals. In addition, this subject is designed to develop 
students' critical thinking and creative problem solving with a particular focus on management, 
marketing and human resource practices. Students will also examine and address contemporary 
social issues drawn from various organisational and cultural contexts.    

Today’s world is rapidly changing; therefore it is no longer possible to compete successfully in a 
complex global economy without some global insight and intercultural capabilities.. Global 
citizenship signifies an awareness of our interconnectedness with people and environments around 
the world and our potential contribution to a global society and economy. 

What triggered you into doing this? 

Global citizenship is one of the La Trobe Essentials that has been introduced as part of the strategy 
to prepare graduates to be “Future Ready” not only for a local workplace but also for the wider 
world. As a university, we have a large number of international students studying at La Trobe and in 
my opinion global citizenship supports social cohesion. I think it’s critical to 21st century learning to 
enable and equip our students with the knowledge, skills and attitudes required to live and work in a 
culturally diverse society where the local is global and the global is local. 

How is Global Citizenship taught and practised? 

There will be a dedicated lecture within the semester, designed to raise awareness about global 
citizenship and business.  This is followed by weekly classroom activities (case studies, group work, 
class discussions, posters, games etc) that regularly involve international business opportunities and 
exploring what it means to be a global citizen in business. Also there are opportunities for addressing 
diversity in team building and scaffolding intercultural skill development. 
 
One of the main group assessments is a Social Action Plan. This assessment forms a number of 
weekly activities. From week 3-6 social issues in diverse locations are explored and examined. The 
importance of these issues and areas are investigated, debated and discussed in class. This leads to 
choosing a class issue to work on (so all voices are listened to in the process). One key aspect of this 
task is that students work in cross-cultural teams.   Group assessed work- students are supported in 
class to develop their inter-cultural communication skills – listening, patience working with different 
cultural and linguistic styles.  The activities are collaborative and build confidence. Feedback to each 
other is constructive and supportive. 

Experiential learning: 

http://www.latrobe.edu.au/dvca/la-trobe-framework/essentials/definitions
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Business Foundations promotes active learning where students work in groups each week. Students 
participate in class discussions, debates and role plays designed to encourage students to become 
more actively engaged in the learning process within the classroom environment.  They are 
encouraged to develop respectful listening and collaboration skills, and they are expose to a range of 
values and perspectives and this involves them understanding another’s point of view on the various 
socio-cultural issues presented to them.  

“As such a diverse group we were all able to gain a greater more broad understanding of the 

issue at hand, e.g. racism. Throughout the group process’ and working together we as a whole 

were able to see what each person thought about the issue and listened to one another’s 

reasoning as to why we thought so strongly about the issue” (A student from semester 2 2014) 

Assessment 

Assessment Task: Group Social Action Plan 

The purpose of this assessment is to enable and actively engage students to lead their own action. 

Along with applying the knowledge and skills gained from learning about local, national and global 

issues students will be supported in the development of the necessary skills of problem 

identification and action planning, necessary to be pro-active in making a positive difference in the 

world. This is also designed to provide an opportunity for students to work collaboratively and 

respectfully with a range of students from diverse backgrounds.    

Each class will collaborate together to define ONE socially-based problem which could be a local, 

national or global issue/opportunity relevant to some aspect of diversity, equity, social inclusion and 

engagement, which requires a proposal for a solution or offers an opportunity for development that 

will involve an aspect of  social advancement.  

Assessment Task: Individual Personal Reflection 

Students are required to submit a critical personal reflection. The personal reflection provides the 

student with the opportunity to reflect on their values and how they impact perspectives. Students 

are asked to acknowledge the similarities and differences of the views and the various perspectives 

of group members.  Also, part of the process will be to reflect on how the various perspectives have 

been valued and respectfully represented in the process of working together on the social action 

plan. In defining the scope of the issue/opportunity within the group, reflect on: 

 How their own background and life experiences might have influenced how you 
perceived the issue/opportunity. 

 What impact do different life experiences have on how an issue/opportunity is 
perceived? 

What's been the student experience? (or observations of their experience) 

From the feedback we received, students have greater inclination to work along those who are from 
different cultures. 

“As such a diverse group we were all able to gain a greater more broad understanding of the issue at 

hand, racism. Throughout the group process’ and working together we as a whole we able to see 

what each person thought about the issue and listened to one another’s reasoning as to why we 

thought so strongly about the issue” (a student from semester 1 2014)  
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“Our group was diverse as we were all from different ethnic backgrounds, and we all had the 
same beliefs towards racism. This helped us work together efficiently and effectively” (a student from 
semester 1 2014)  

What next? 

As mentioned previously, in 2015, there will be a dedicate lecture/class on Global citizenship which 
designed to raise awareness about this essential and Business. This will involve a focus on 
international business opportunities and exploring what it means to be a global citizen in Business. 
Also we will be addressing diversity in teams and scaffolding intercultural skills development. More 
activities will be developed around inter-cultural communication skills-listening, patience working 
with different cultural and linguistic styles.  Activities are collaborative and feedback to each other is 
constructive and supportive. 

What's the value to students? 

The value of this essential to students is to have and share the knowledge of global perspectives and 
emerging issues, and an inclusive attitude towards others. It also enables our students with the 
knowledge, skills and attitudes required to live and work in a culturally diverse society where the 
local is global and the global is local. 


